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In the spring of 2011, California Community 
Colleges find themselves facing accredita-
tion and accountability pressure to raise stu-
dent success and completion, and increasing 
numbers of students enrolling with skills 
below college level. The key to increas-
ing student success in this envi-
ronment is to use data and 
analysis as drivers of cam-
pus-wide assessment and 
innovation. Innovation 
is necessary for both 
efficiency and creating 
new solutions to help 
students succeed. 

Honest and vigorous 
assessment is needed to 
improve programs, stu-
dent learning, and opera-

tions within the college. Fact-based decision 
making is at the core of making a sustain-
able rubric for campus operation focused on 
continuous improvement of student success. 
Existing data can be maximized, and where 

necessary, new research and data col-
lection can be used to fill gaps in 

knowledge with a focus on 
driving student success.

At Antelope Valley 
College we have devel-
oped a research office 
that is described as 
team driven and 
participatory. The 
research office staff 

and/or the director 
serve on all major com-

mittees, with particular 
focus on student success and 
equity, basic skills, matricula-
tion, assessment, and student 
learning outcomes, which are 
the key campus entities tasked 
with improving student suc-
cess. Much like guides on a 
river raft, the researchers 
are helping to steer the rafts 
through rapids, dealing with 
problems as they occur with 
oars in hand paddling along 

Improving Student Success at 
California Community Colleges
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Participatory Research Guiding 
Action and Innovation

Video: Vision 2020: College 
Completion and the American Future

 
Moderated by the host of NBC’s Meet the Press David 
Gregory, this panel addressed solutions to help transform 
American education and meet President Obama’s ambi-
tious education goal of having the highest proportion of 
college graduates in the world by 2020. Panelists included: 
The President of the University of Maryland Baltimore 
County Freeman Hrabowski; the Chancellor of District of 
Columbia Public Schools Michelle Rhee; and College Board 
President Gaston Caperton. Click here to watch the video.

http://www.accca.org
http://forum.collegeboard.org/2010/videos/vision2020
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with the rest of the team. 
The downside of this model is that it takes 

time - time to spend on the committees, time 
to understand the problems the committee is 
trying to solve, and time to improve results 
and guide the committee from proficiency to 
sustainability. The benefits however go both 
ways, as researchers gain a better under-
standing of issues, operations, and campus 
structures and the campus gains a better 
understanding of research. The informa-
tion flows in both directions, and because 
researchers are integrated into the team, 
campus processes rapidly become highly 
data driven and assessment and documen-
tation become institutionalized in college 
planning for student success. 

One successful project that came directly 
from this model of campus integration of 
research was a project to improve success of 
basic skills students. Research for the Basic 
Skills Committee had identified basic skills 
students as one of the campus groups most 
in danger of not being successful. Previous 
research efforts had produced interesting 
results, but little organizational change. 

While working with the Basic Skills 
Committee and the Matriculation Committee, 
the director of research, through active partici-
pation in committee brainstorming, developed 
an idea to use historical data to help students 
select courses to be taken simultaneously with 
the basic skills courses that were appropriate 
for the placement level of the student. Working 
with the committees, the research office pro-
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duced ‘probability sheets’, one-page lists of 
courses and the probability of passing the 
courses. For the results to be used, the team 
had found that it had to be easy to select 
statistics for the level of proficiency of the 
students, and for the results to be in a format 
easily discussed with students. The project 
received an award from the Research and 
Planning Group of California and is being 
adopted by other colleges statewide.

Participatory research can improve stu-
dent success directly through innova-
tive programs that deliver help to stu-
dents who need it, and indirectly through 
improvements in the campus use of data, 
assessment, and continuous evaluation 
and documentation. The time invested in 
committee participation promotes better 
understanding of research by the cam-
pus community, and in better research 
through improved understanding of 
needs and operations by the researchers. 

Research continues to be driven by data 
requests, necessary reports, and deliver-
ables to outside agencies, but the inte-
grated approach improves general under-
standing of those results as well as gener-
ating new research ideas and programs. 
Innovative programs are developed and 
tested, assessed and improved in a con-
tinuous cycle. Having the research team 
grab “paddles” and hop into the “rafts” can 
help guide the team through rough waters, 
and will let the campus speed along in 
smoother times. 
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Dr. Alice van Ommeren recently received the 2011 Mertes 
Award for Excellence in Community College Research at 
the annual ACCCA Conference in Long Beach. The presti-
gious award recognized van Ommeren’s dissertation “New 
Transfer Partners: California Community Colleges and 
Private For-profit Four-year Institutions” completed at the 
University of the Pacific.

Intrigued by the growing number of for-profit colleges and 
the increasing conversation on their role in higher educa-
tion, van Ommeren sought to compare the demographic 
characteristics, academic experiences and socioeconomic 
factors of those community college students who transfer 

to for-profit institutions to those that transfer to public and 
nonprofit institutions. This topic is especially important 
because transfer remains one of the critical functions of 
community colleges and the for-profit four-year sector pro-
vides an additional choice for community college students 
at a time when public choices are increasingly limited.

Most transfer research focuses on students transitioning 
from community colleges to four-year institutions, without 
differentiation between sectors. Dr. Caroline Sheldon (2009) 
conducted the most relevant research related to community 
college transfers to for-profit, four-year institutions. This 

Award Winning Research
Students Who Transfer to For-profit Colleges vs. Students 

Who Transfer to Nonprofit Colleges

{Continued  on  Page  3}
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current study expands on her work by using a more recent 
timeframe and uses different variables related to academic 
experiences. 

Rather than focus on institutional-level characteristics, 
it builds on existing community college research that uses 
socioeconomic variables from census-level data to deter-
mine student characteristics. The study applied descrip-
tive and logistic regression to a dataset of students iden-
tified through the Management Information System of 
the California Community Colleges Chancellor’s Office 
(CCCCO) who transferred in 2007-08. Transfer destination 
was determined by a student data match with the National 
Student Clearinghouse (NSC).

“One of the theoretical approaches for interpreting the 
complex factors associated with college choice processes 
uses societal models, which included the influence of socio-
logical and environmental factors and social background 
characteristics,” said Ommeren. “These theories do not 
adequately explain the increasing number of older, ethni-
cally diverse, and working students, as well as the growth of 
the for-profit sector as a four-year destination but a model 
influenced by social factors was the most appropriate for 
examining our demographically and academically diverse 
student population.” 

The descriptive analysis concluded that approximately 
12% of transfer students continued their education at a 
for-profit four-year institution in 2007-08, a proportion 
that has doubled over the past decade. Logistic regression 
analysis allows for simultaneous testing and modeling of 
the demographic characteristics, academic experiences, and 
socioeconomic factors of students who transfer to for-profit 
four-year institutions and compares them to students who 
transfer to other institutions. 

Of these three broad categories, academic experiences 
have the most influence. Although students with lower GPAs 
were more likely to transfer to for-profits, part-time atten-
dance at the community college was found to be the most 
predictive among the academic experiences. If academic 
experiences were held constant or equal, demographic 
characteristics still influenced transfer to for-profit institu-
tions. This is especially true for students who are African 
American, over the age of 25, and female. 

“The socioeconomic factors overall were found to pro-
vide some influence on a student’s decision to transfer to 
a for-profit institution, with the most notable difference 
being students who receive financial aid,” said Ommemren. 
“Students seeking a baccalaureate at for-profit institutions 
also tended to come from lower average incomes and educa-
tional levels, and from neighborhoods with slightly higher 
unemployment and poverty rates. 

Community colleges have a variety of roles within higher 
education, including serving as a pathway towards obtain-
ing a bachelor degree, especially for underrepresented 
minority, first-generation, and low-income students. For 
this reason, it is important that practitioners understand 

the overall impact and consequences of the growth of for-
profit institutions on the transfer choice of community 
college students. This study provides a foundation for this 
discussion. 

The results indicate that there are differences between 
community college students who transferred to for-profit 
four-year institutions versus those who transferred to pub-
lic or nonprofit four-year institutions. If these students 
are choosing for-profits, we have expanded our education 
sector. If the students are displaced from the public or non-
profit sector, there is a responsibility for us to learn more 
about the reason this is occurring. What is more important, 
if we are creating a new pathway for students who might 
remain academically unprepared, knowing about the short- 
and long-term outcomes is critical. 

Career Ladders Project: 
Research for Student Success

The Board of Governors of the California Community 
Colleges adopted a major policy statement calling for a 
comprehensive, statewide Career Ladders Initiative (CLP). 
The nonprofit organization aims to improve post-second-
ary career pathway access and completion for underserved 
populations. The CLP pursues policy initiatives and makes 
research-based recommendations regarding career ladder 
programs in California community colleges.

The CLP also provides strategic advice and technical 
assistance to community colleges and their workforce 
partners in building regional career pathway and bridge 
programs. Recent projects include work on the career 
pathway in process technologies for the energy, petro-
chemical, and water treatment employers in Contra Costa 
County, and the regional biotechnology career pathway 
system in the greater Bay Area. With the sponsorship of 
the Walter S. Johnson Foundation, the CLP is currently 
developing Gateway programs offering bridges to college 
and careers for disadvantaged youth and young adults.

Linda Collins, CLP Executive Director of the Career Ladders 
Project, has created several research-based presentations regard-
ing California Community College students and how they 
can be successful. She gave a presentation on April 9, 2011 at 
Fullerton College called A 2020 Vision for Student Success. 

http://www.careerladdersproject.org/docs/Commission%20on%20Future%2004_09_10_POST.pdf
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Coastline Community College, Santa Barbara City College, 
Allan Hancock College, San Joaquin Delta College and Mt. 
San Antonio College were recently honored by the nonprofit 
Aspen Institute. Each was selected from 1,200 institutions 
nationwide as one of the top 120 community colleges in 
the United States.The top college and two or three runners-
up will be selected in December and will split a $1 million 
award.

“Community colleges have been remarkable points of 
access for many students...and that’s something to really 
celebrate,” said Josh Wyner, executive director of the Aspen 
Institute College Excellence Program. “But in the last couple 
of years we have been realizing that access isn’t enough, 
and that many of these students don’t complete a degree or 
transfer. So the question is, what is it going to take for us to 
improve the graduation rates for students?”

“The Coastline faculty and staff were surprised, but 

extremely delighted, to learn that our college has been 
selected as one of only five CA community colleges eli-
gible to compete for the prestigious Aspen Institute Award,” 
Loretta P. Adrian, Ph.D., President of Coastline Community 
College. “We are proud to be recognized for high completion 
rates towards degrees, especially among our military men 
and women and their spouses, and the adult population that 
we serve.”

“Our faculty and staff, who are deeply committed to 
student success and who work closely with our students 
in person and on-line deserve all the credit for exemplary 
teaching and student services practices.  We look forward to 
submitting our application for the next stage of the competi-
tion.  This validation comes at a critical time,  as we are in 
the process of completing our educational master plan and 
deepening our commitment to student retention, persis-
tence, completion, and transfer.” 

Five California Community Colleges  
Make Country’s Top 120 list

Call us
the els group
831 241 8379
831 333 0384 FAX

Email us
Dr. Edward J. Valeau: evaleau@elsgroup.org
Larry Carrier: lcarrier@elsgroup.org
Sallie A. Savage: ssavage@elsgroup.org

www.elsgroup.org

Executive Transition Service
Nationwide Recruitment Service

Executive Coaching
Leadership and Professional Training

Education Leadership Search

http://www.elsgroup.org
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While traveling to our spring retreat, the 
ACCCA Mentee Class of 2011-2012 was 
reminded that journeying during uncertain 
weather is particularly challenging and that 
success is all a matter of perspective. As 
we approached our three-day retreat center 
in the foothills of Northern California, one 
thing was clear – we were traveling through 
the storm, literally, amidst the haze and 
gloom of torrential downpours. Despite the 
blustery weather, our spirit and energy could 
not be dampened. The mentees were deter-
mined to weather the storm ahead for the 
opportunity to learn new ways to lead our 
colleges through the changing landscape of 
the California Community College system. 

One of the more resounding themes 
throughout the retreat was that in every 
storm, there are distinct possibilities for cre-
ating new partnerships and strengthening relationships. 
When we encourage the heart, evoking why we chose this 
profession and why we LOVE our jobs, we become active 
agents of growth and change for our students, ourselves, 
our colleagues, our institutions and our system. We MUST 
sincerely SAY THANK YOU and recognize the contribu-
tion of all the daily rock stars on our campuses working the 
front lines. We MUST lift our gazes from total deficits to 
our STRENGTHS by honoring the gifts we all bring to the 
table to improve students’ futures. We MUST TAKE CARE 
of ourselves, our colleagues, and our students-we are MORE 
than the sum of all our parts. Appreciation and passion 
are fundamental. We MUST REMEMBER that LOVE has 
everything to do with surviving rough storms. 

We must also appreciate the importance of communica-
tion. Although often overlooked, communication is critical 
to the success and effectiveness of college administrators. 
Those who have mastered the art of expression demonstrate 
the following survival skills:
• Listen more and talk less. Most people are either talking or 

getting ready to talk. The key to carrying out the thoughts 
and vision of an organization is to LISTEN MORE and 
TALK LESS. This fosters a sense of trust and creates 
opportunities for meaningful dialogue in tough times.

• Honor “the ghosts.” Every position at every college has a 
history that goes back for years and maybe even decades. 

Since administrative jobs are people-centered and some-
times people hold on to the past, it’s in your best interest 
to do your research on the “ghosts” living in your organi-
zation. Once you understand who they are and how they 
impact your day to day operations, you’re in a better posi-
tion to adapt your communication style to the situations.

• Delivery is often more important than content. 
Communication experts say only 10% of our communica-
tion is what we say, 30% is represented by our sounds, and 
60% is derived from our body language. As a leader, it is 
your responsibility to ensure that your actions communi-
cate honesty and integrity at all times. 
The clouds parted just long enough for us to share and 

learn from each other’s experiences. As the retreat quickly 
wound down, dark storm clouds rolled in and gusts of 
wind rattled the landscape. Uncertain weather are the trend 
these days, not unlike those we face in our colleges today. 
However, this is a time to brave the challenges ahead, envi-
sion the same scenarios in a different light, and once again 
turn towards the wind to find the most effective way to enact 
change. Our retreat began and concluded with the worst 
storms in Northern California this season. However, the 
mentee class was reminded that if you hunker down long 
enough in the spirit of learning from and working with one 
another, you will see light again and brave the storm suc-
cessfully. 

ACCCA Mentee Class: 
Navigating the Storm

— By Charity Bowles, Ericka Paddock, and Manuel Perez

Edited by Kim Harrell and Deborah Mann
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Over the past decade, most leaders in the California 
Community Colleges have started to build a culture of evi-
dence across their campuses as the best path to improving 
learning and making effective decisions. One early clarion 
call for routinely adding student learning outcomes and 
assessment practices as part of the norm at each community 
college was the updated accreditation standards presented 
in 2002 by the Accrediting Commission for Community 
and Junior Colleges. In 2006, the commission report A Test 
of Leadership: Charting the Future of U.S. Higher Education 
added to the conversation, championing the use of evidence 
in decision making and the transparency of data as methods 
to be used to heighten accountability. 

The ultimate goal of the increased use of research is to 
provide appropriate data that can be used effectively to make 
the best decisions in all areas of operation. Completing the 
full research-improvement cycle is the challenge. Seybert 
(2002) offers this explanation: “If assessment results are not 
used for improvement, the time, effort, and resources used 
to implement the assessment process and obtain assessment 
results are wasted” (in Bers & Calhoun, p. 61). To address 
this challenge, most colleges and/or districts throughout the 
California Community Colleges have hired researchers to 
help collect, analyze and share the data that will help improve 
student learning and enhance effective decision making.

Institutional Researchers
As these research professionals started working on cam-

puses, they were tackling numerous projects, many that had 
been waiting for attention for years. As colleges work to 
build a culture of evidence data are the key. The researchers 
put their time and energy into such tasks as correcting and 
reporting state data, generating student profiles for such proj-
ects as the basic skills initiative, and providing in-house data 
on enrollment trends to help administrators build an effective 
and responsive class schedule. Other projects would include 
but are not limited to setting up campus/district data mining 
efforts, preparing standardized reports, validating assessment 
(placement) instruments, serving on crucial campus com-
mittees, and designing specialized projects that more and 
more require trend analysis and disaggregation of data to best 
understand and try to help target populations.

When I worked at Bakersfield College in the Kern Community 
College District, a campus research office and a district research 
office were both available. The professionals in those offices 
were informed and responsive, but they were also busy and 

backlogged. Research projects needed to be placed on an offi-
cial to-do list, if the data needed were going to be addressed. I 
doubt if BC and KCCD were alone in having more research that 
needed to be done than researchers to do it. 

For most community colleges, as the culture of evidence 
is embraced, more and more research opportunities come 
to mind. But ongoing budget constraints dictate that more 
and more dollars cannot simply be allocated to permanent 
research efforts. Other pathways to building the culture of 
evidence need to be followed. 

Faculty Driven Classroom Assessments Techniques
Fortunately, not all research needs the immediate input of 

the institutional researcher, especially some of the research 
that would have the most direct impact on improving 
student learning. Hunter Boylan, Director of the National 
Center for Developmental Education and Professor of 
Higher Education at Appalachian State University, visited 
the Bakersfield College campus in 2006 to oversee a cam-
puswide basic skills review as the first step in improving ser-
vice to basic skills students across campus. During my con-
versations with him at that time, we often talked about what 
staff development activity would best help faculty improve 
student learning in their classrooms. For Hunter, if funding 
were tight and the campus was limited to one workshop, the 
best suggestion was introducing faculty to CATs (Classroom 
Assessment Techniques). These techniques help the faculty 
intervene in the students’ learning process and immediately 
use the data to improve the next day’s lessons.

CATs are fully explained in the book of the same name 
by Thomas Angelo and Pat Cross: Classroom Assessment 
Techniques: A Handbook for College Teachers. The inter-
ventions are numerous and deceptively simple. Each inter-
vention takes just a few minutes for the students to complete, 
and a few minutes for the faculty member to review. The 
key to the success of these interventions is the quick faculty 
feedback that allows for immediate changes, if needed, and 
initiates an ongoing classroom dialog about learning. The 
numerous examples in the book work across all disciplines 
and are presented by faculty practitioners. These interven-
tions have been around for years, but they are not yet fully 
embraced on every campus.

One example of a CAT is the “One-Minute Paper.” Students 
at the end of a class period are asked to anonymously write 
for one minute addressing some specific topic, such as 
“What were the top three concepts introduced or mastered 

LEADERSHIP MATTERS:
Nurturing a Culture of Evidence

     — By Patti Ross, Educational Consultant

{Continued  on  Page  7}

http://www.accjc.org/eligibility-requirements-standards/2002-standards-of-accreditation
http://www2.ed.gov/about/bdscomm/list/hiedfuture/reports/pre-pub-report.pdf
http://www.amazon.com/s/ref=nb_sb_ss_i_1_31?url=search-alias%25253Dstripbooks&field-keywords=classroom+assessment+techniques&sprefix=classroom+assessment+techniques
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today?” If a faculty member thinks the top concepts were A, 
B, and C, but the students unanimously discuss concept Z, 
there is a problem! More realistically, students will identify 
only two of the three concepts, also identifying a learning 
problem. The next class can start with a needed review in 
response to the students’ feedback about their learning. If 
the students “got it” and all (or most) identified concepts A, 
B. and C, then the teacher can say, “Terrific job! You really 
learned what we were dealing with yesterday. Today we will 
move on to applying those concepts.” 

Either way, the dialog is there. The students see that the 
teacher cares if they learn and the teacher can be confident the 
learning is taking place. This is the sort of classroom research 
that can immediately improve student learning, even though 
it does not tabulate data and does not require support of the 
official research team. It may be an example of what Einstein 
had in mind when he said, “Not everything that can be count-
ed counts, and not everything that counts can be counted.” 
Although not tabulated per se, these CATs are still powerful 
interventions that provide data that can immediately be used 
to improve learning–which is the ultimate goal. 

Other Research Projects
As the culture of evidence grows, the perceived need for 

research will likely expand beyond the capabilities of the 
research office. For one thing, these extra research projects 
often surface on short notice and need to be addressed 
immediately. The research professionals can only do so 
much with their time, energy and budget. Similarly, these 
extra projects—while not often huge—are not simply based 
in one classroom and thereby controlled by one faculty 
member. When I worked at Bakersfield College, these extra 
projects often could be addressed with a well-crafted survey. 
Given I had developed my survey-design skills while work-
ing on my dissertation which included an extensive self-
designed campus climate survey, I would often volunteer to 
help create whatever survey was needed. 

As a dean, I was able to help oversee the appropriateness 
of each project to make certain students or staff were not 
misused in the process; that research protocols requiring 
anonymity, confidentiality, and voluntary participation were 
honored; and that the survey questions provided the answers 
needed in a way that could be effectively analyzed. I used 
SurveyMonkey.com, but there are many services available 
that provide help in creating, housing and analyzing surveys. 
Two others are Zoomerang.com and freeonlinesurveys.com. I 
knew SurveyMonkey from my dissertation work and appreci-
ated its ease of use, wide range of design options, data storage 
and analysis capabilities, and confidentiality that could be 
heightened by additional encryption features. Initially, I used 
my personal account to produce the surveys, but—as more 
requests came forward—conversations started about which 
office would eventually purchase an institutional account. 

The surveys covered a range of topics: The Bakersfield 
College Survey: Mission and Overall Effectiveness collected 

campus feedback that helped complete an accreditation self 
study report. The California Community College CDC: A 
General Survey collected statewide information about staff-
ing and wages in the centers for use in a district program 
review. “The College Council Survey” collected campus 
feedback from 165 respondents that helped the Council 
make decisions about campus goals. A group of student 
services professionals wanted to improve the services being 
made available to students on probation, but they realized 
they first needed to know if the current promotional activi-
ties were working. Thus, they created a pair of surveys—one 
for employees and one for students—to see what services 
were known to be available for students on probation and 
how those services were rated. The need for all of these 
surveys surfaced on short notice, and each specific survey 
(design, collection, and analysis) was fully completed within 
a couple weeks. 

Of course, not every customized survey produces useful 
results, but even that feedback can be helpful. For example, 
a small group of faculty wanted to initiate a service learn-
ing project on campus. They created a survey, expecting 
many colleagues to sign on as participants. Instead, they 
only heard back from 17 colleagues and most of them said, 
“What’s service learning?” Although disappointed, the sur-
vey was not really a failure; the results helped the original 
team realize they needed to provide some informational ses-
sions and be more specific on the project parameters before 
colleagues would join them in their endeavor. It certainly 
was better to have completed the survey than to have just 
started the project. Although it was prudent for my office to 
help with this survey, it would not have been the best use of 
the researcher’s time. 

One student success project made extensive use of cus-
tomized surveys. The project idea surfaced in early May 
2008, when a group of faculty (full-time and adjunct) 
attended a state basic skills training session and decided on 
a student success project that they wanted to implement at 
the start of fall 2008. Basically, they would develop 10-15 
supplemental workshops to offer for students outside of 
class that would help students develop and review neces-
sary academic skills. Two adjuncts were developing the 
materials for the cornerstone workshop that would intro-
duce students to the demands of the academic culture. To 
confirm what content should be included in the workshop, 
they surveyed colleagues to confirm expectations and to 
solicit feedback and ideas. 

By early August the full range of workshops were devel-
oped utilizing active learning strategies. A delivery calen-
dar had been prepared, with each workshop being offered 
several times; often those presenting the workshops were 
different than those who developed them. Part of the devel-
opment process was devoted to how to collect feedback on 
the workshops to assess them for effectiveness, so improve-
ments could be made the next semester. One survey asked 

{LEADERSHIP  from Page  6}

{Continued  on  Page  8}

https://www.surveymonkey.com/sr.aspx?sm=Z0AeHsBW2eQEk5I2H0wofwJ2CM09dUL0rWJubZRC_2fNk_3d
https://www.surveymonkey.com/sr.aspx?sm=WmETwhL_2bEACbsfn6qF0X6Q8qOudq6CFA9iKJGV2ik_2fg_3d
https://www.surveymonkey.com/sr.aspx?sm=K9frtjtVEkIqcfZ9jf7D3YxN5mfJwEVcvSl_2fiAE3q5U_3d
https://www.surveymonkey.com/sr.aspx?sm=ntes4cGolv8LsIrCm1BDTnvKniECm4NDV_2f2hAbmwX8Q_3d
https://www.surveymonkey.com/sr.aspx?sm=ntes4cGolv8LsIrCm1BDTnvKniECm4NDV_2f2hAbmwX8Q_3d
https://www.surveymonkey.com/sr.aspx?sm=yk2hBInjh6ptKVEc5IWKYHRljD_2fOyo0NOjuIHcB556g_3d
https://www.surveymonkey.com/sr.aspx?sm=jQVqdVCJ80VlUeYFCsA57bC9DuSNA5ncLtIeRt3jmaU_3d
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students to rate each workshop and to make suggestions for 
improvement; rather than the feedback staying only with 
the original presenter, all feedback from all workshops were 
collated through the online survey process. The data could 
be sorted by workshop title or reviewed as a complete pack-
age. Presenters were also asked to complete a survey each 
time they offered the session, capturing the subtle distinc-
tions evident between the various groups of students. 

The data from both surveys were reviewed along with 
the attendance records in order to make changes in the 
workshops offered, the materials used, and the scheduling 
options made available each semester. Then new surveys 
were created for the next semester, so the improvement cycle 
could continue. Some of the surprising feedback came from 
the students who asked for such specifics as longer work-
shops on punctuation as well as new workshops on topics 
the faculty had never even considered. The first semester, 
close to 500 students were served, but that number grew to 
nearly 1000 by the next semester. One additional feedback 
loop sought feedback from those who referred their stu-
dents to the workshops to gather reports on how and why 
they announced the workshops to the students and whether 
student behavior was perceived to have changed once the 
students attended. Versions of these original workshops are 
still being offered today. 

Keep Research Momentum Going
As the culture of evidence builds on each campus, more 

and more research requests will surface. If the research office 
does not exist or does not have the resources (human or fis-
cal) to meet all the demands, then other avenues need to be 
explored to keep the momentum going. If faculty and staff see 
the need for evidence to determine the best way to improve 
student learning, effective leaders do not want to have to say, 
“Sorry, we cannot help you complete that research.” The goal 
is to keep alive and active on campus the “intellectual curios-
ity about what and how our students learn” (Maki, 2004, p. 2). 

Empowering faculty to control individualized classroom 
research is one avenue to pursue. Another is to make available 
customized surveys that can be designed and implemented 
with a quick turnaround time. There are many other avenues 
as well, and each campus will find its own pathways. The goal 
is to keep the momentum going, so the culture of evidence 
truly becomes the norm on campus, even if the research 
office is continually overwhelmed with projects. 
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After relocating to a larger suite of offices earlier this year, 
ACCCA recently welcomed two new staff members - Greg 
Pruden and Christel Mikami.

Pruden, ACCCA’s new membership coordinator, is respon-
sible for the development and execution of continuous 
member recruitment activities and the maintenance of 
member data and statistics. Mikami, ACCCA’s new adminis-
trative assistant, manages all administrative and accounting 
responsibilities and assists with membership and events.

“We are thrilled to have both Greg and Christel,” said Susan 
Bray, ACCCA Executive Director. “Their talents and energy will 
be needed, as we serve a growing membership with outstanding 
professional development programs, legislative advocacy and a 
wide array of benefits designed for college administrators.”

Pruden and Mikami join Keegan Jeffries, ACCCA Events 
Coordinator, Will Curtis, ACCCA Communications 
Coordinator, as part of Bray’s A-Team.

Pruden previously managed political campaigns for local 
school board and city council races and developed strategic 
plans for voter contact activities for city council, mayoral and 
state assembly campaigns. He also served in a constituent rela-
tions capacity at the mayoral and congressional level and has 
held an internship with the California Conservation Corps.

Mikami brings a wealth of expreience as an office manager, 
administrative assistant and accounting administrator. Over 
the years, she has gained practical knowledge and fine tuned 
her skills in several areas of administration. “I love working 
for ACCCA not only because I work with a great group of 
people,” said Mikami. “but also because we help administra-
tors advance their careers.” 

ACCCA Boosts Staff 
to Serve Growing 

Membership

Back row, LtoR: Susan Bray, Will Curtis
Front, LtoR: Keegan Jeffries, Greg Pruden, 
Christel Mikami
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ACCCA Salary Survey 
Results Coming May 23

Results of the 2011 ACCCA Administrative Salary Survey 
will be available May 23! The survey, which is currently being 
conducted, will provide information on 18 administrative posi-
tions at virtually all community college districts in California.

Data will include information on salaries, benefits, allowances 
and stipends, longevity pay, and span of control for positions 
ranging from CEO to deans.

Community college administrators have long relied on this 
survey to determine equity among positions and to establish 
baseline salary levels that attract the best and the brightest 
administrators to our colleges. ACCCA sincerely appreciates the 
staff members and administrators at each district who complet-
ed the survey and helped to make this survey such an important 
tool for districts as they consider compensation issues.

The survey results will be available to all ACCCA members 
on the ACCCA website, and to all district HR offices who 
participated.

Upcoming  
ACCCA Events

May 16-18 – ACBO Spring Conference 
May 17 – ACBO Board Meeting
May 19 – Consultation Council Meeting
May 20 – Board Election Online Voting
May 20 – CFLA Conference Call
May 27 – COC Annual Planning Conference Call
May 31 – Member Survey Deadline

June 3 – ACBO Board Meeting
June 3 – Executive/Finance Committee Conference Call
June 10 – Editorial Board Conference Call
June 15 – ACCCA Board Annual Planning Meeting
June 16 – Consultation Council Meeting
June 17 – CEOCCC Classified Senate Institute
June 25 – CCC Classified Senate Instiute 

ACCCA’s Jobtrac is California’s most popular website 
for learning about job openings at community colleges. 
Jobtrac also gives HR departments a fast and easy way 
to post unlimited jobs throughout the year for one small 
subscription fee. To learn more, click the Jobtrac tab 
at www.accca.org or just read on to check out the jobs 
posted in the last month!

VP Academic & Student Affairs
Shasta College
http://apptrkr.com/188477

Dean, Math & Science
MiraCosta College
http://apptrkr.com/188494

President, West Los Angeles College
Los Angeles Community College District
http://apptrkr.com/184890

Interim Vice Chancellor
San Diego Community College District
http://apptrkr.com/187936

Program Supervisor
Foothill-De Anza Community College District
http://apptrkr.com/188283 

Director, Human Resources
Yuba Community College District
http://www.yccd.edu

Director of Student Health Center  
Saddleback College
https://jobs.socccd.edu 

Dean, Social/Behavioral Sciences & Multicutural St  
San Diego Community College District
http://apptrkr.com/187369

President
Los Medanos College
http://apptrkr.com/187166 

Buildings and Grounds Manager 
Los Medanos College
http://apptrkr.com/187156  

Vice President, Student Success 
Coast Community College District
http://apptrkr.com/186535 

Director of Nursing
Contra Costa Community College District
http://apptrkr.com/186291 

The Place to Find 
Administrative Jobs

http://www.accca.org
https://jobs.miracosta.edu/applicants/jsp/shared/frameset/Frameset.jsp?time=1305437927707
http://www.laccd.edu/
https://www.sdccdjobs.com/postings/2203
https://www.sdccdjobs.com/postings/2203
http://www.fhdajobs.net/applicants/Central?quickFind=179301
http://www.yccd.edu/main.php
https://jobs.socccd.edu/applicants/jsp/shared/Welcome_css.jsp
https://www.sdccdjobs.com/postings/2206
https://www.4cdcareers.net/
https://www.4cdcareers.net/
https://www.cccdjobs.com/applicants/jsp/shared/frameset/Frameset.jsp?time=1305438271223
http://www.4cd.edu/career/fulltime_faculty/Director%20of%20Nursing%20(Nursing%20Assistant%20Professor).pdf

